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ABSTBACT 

A study was conducted to deteraine (1) the needs of 
the 162 non-professionally trained, newly eiployed vocational 
education teachers in Ohio who particpated in six suater preservice 
programs of instruction: (2) the differences between the teachers in 
^his group who left their teaching positions before Deceaber 1, 1 97 8, 
and those who reoained; and (3) hew teacher evaluations by local 
supervisors ccapare to the evaluation of the teacher ediwators. A 
needs analysis was mailed to each participant, and evaluation forms 
were mailed to local supervisors and teacher educatcrf. Data from 
these forms indicate that the interview (eaployaent) process of the 
newly employed, non-professionally trained teacher plays an iaportant 
part as to whether or not thi^ teacher maintains hi£ teaching 
position during the entire school year. In addition, it was found 
that the teaching of the basic classroom management ccspetencies 
needs to be reviewed by the teacher educators and state staff for 
inclusion in, the preservice program of instructicu. The *reat6si ^ 
pleasure of the newly employed, non-professionally trained vocational 
teachers, during the first three months of the scfaocl year, was thax _ 
of watching their students develop nev skills and knowledge- (Dat,a 
collection insxruments, a profile of teachers, and a fummary of 
topics covered and their frequency of use or encounter are appended.) 
(LBA) 
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CHAPTER ONE 



Introduction 



During July and August, 1978, 162 non-prof esslonally trained, newly- 
employed vocational education teachers participated in six intensive 
pre-service programs of instruction. The purpose of the pre-servic3 
prograins of instruction was to provide training for teachers in the basic 
instructional skills necessary for entry into classrooms. The pre-service 
programs of instruction were conducted at the Cleveland State University. 
The Ohio State University, the University of Cincinnati, and the University 
of Toledo. Each of the universities conducted a pre-service program of 
Instruction for the newly-anployed trade and industrial education teachers 
in their respective geographic service areas with The Ohio State University 
also conducting pre-service program's of instruction for newly- employed 
agricultural education teachers and newly employed hone economics education 
teachers of Ohio. All 162 teachers who started their pre-service programs 
of instruction, on the first day, satisfactorily completed them. 



Purpose of the Study 



Research indicates that there are differences between tt ? evaluation of 

teacher performance when evaluated by teacher educators than when evaluated 

by local school Supervisors. This part of the study will attempt to answer 
the following questions: 

1. What are the differences between the teachers who left their 
teaching positions between the end of their pre-service 
program of instruction and December 1, 1978 and those who 
remained on their respective jobs after December 1. 1978? 

2. How can future pre-service programs of instruction be 
modified to reflect the characteristics and the needs of 
the 1978-79 non-professional ly trained, newly- employed 
vocational teachers of Ohio? 

3. How do the evaluations of the local school supervisors compare 
to the evaluations of the teacher educators? 



Methodol ogy 



On Decenter 1, 1978 a needs analysis (Appendix A) was sent to each 
participant through the U.S. Postal Services. Also on this date, a local 
supervisor evaluation form and a teacher educator evaluation form for each 
teacher was respectively sent to each local school supervisor and each 
teacher educator. Eleven days later, December 12, a post card (Appendix B) 
was forwarded to the non-respondent-teachers (n=77) . On January 2, 1979 a 
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conplete package was sent to the non-respondent-teachers (n« 7). On 
January 20, 1979, the dosing date, 141 (87%) of the teacher needs analysis 
had been returned. One hundred and five of the returned forms were usable. 
The percentage of forms returned by the local school supervisors and the 
teacher educators were too low for statistical analysis. 

Data gathered with these, i nstruments v«i4 first analyzed with descrip- 
tive statistics (Nie, et al.. Chapter 14, 1975) to determine the profiles 
of the teachers still on whe job and the teachers who had left their positions 
as of December 1 , 1978. Tte sub-populations were analyzed further by the 
cross-tabs procedure (Nie, et al.. Chapter 16, 1975), the discriminant analysts 
procedures (Nie, et al.. Chapter 23, 1975), and w^th non-parametric statistics 
(Nie and Hull, 1977) to determine their respective characteristics and 
differences. 
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CHAPTER TWO 



Demographic Data Analysis 



Continuing teacher . The newly employed, non-professionally trained 
vocational teacher (N«145) who was on the job after December 1, 1978 can 
be best described as a male, 36 years of age, with 12.5 years of occupational 
work experience. He hss held three full time jobs in industry which did not 
require a change of residence in order to obtain or maintain employment. 

The continuing teacher teaches twelvth graders in either a comprehensive 
high school or a joint vocational school. This teacher most likely left 
industry due to the lack of job satisfaction and/or the lack of job challenge 
with an annual income between $11,001.00 and $14,000.00. He was infli^nced to 
enter teaching for the challenge with a first year income between $10,501.00 
and $13,500.00. This teacher did not intend to hold a part-time job in 
add'tiun to his teaching responsibilities during the school year. 

During the employment process, this teacher had seen his laboratory; talked 
with his school's superintendent, director and supervisor; and with his co-teacher, 
another teacher, and a student. Before attending his pre-service program of 
instruction, he had secured a textbook and course outlines. Most likely, he did 
not have an occupational analysis or a previous course of study. Refer to 
Tables 1 and 2, Appendix C. 

Former teacher . The newly employed, non-professionally trained teacher 
who left teaching during the first three months of the 1978-79 school year can 
best be described as a male, 34 years of age with ten years of occupational 
experience. This teacher had held two full-time jobs in industry which did not 
require a change in residence either to obtain or maintain employment. » 

The former teacher taught eleventh graders in either a comprehensive high 
school or a joint vocational school. He most likely left industry due to the 
lack of job advancement with an annual income between $8,001.00 and $14,000,00. 
This teacher entered teaching for its challenge with first year income between 
$9,001.00 and $13,500.00. He intended to maintain a part-time job, in addition 
to his new teaching responsibilities during the school year. 

During the employment process, this teacher had viewed his laboratory; 
talked with his school's superintendent and supervisor; and had talked with his 
co-teacher and another teacher. Before attending his pre-service program of 
instruction, he had secured a textbook; but not a course outline, an occupational 
analysis, or a previous course of study. Refer to Tables 1 and 2, Appendix C. 

The data on the Tennessee Self Concept Scale (1954) and the Edwards Personal 
Preference Schedule (1953) were analyzed but not interpreted in this part of the 
study. This data will be interpreted at the end of the school year when all 
teachers who leave teaching can be identified. Refer to Table 3, Appendix D. 



EMC 



2 



As of December 1, 1978, seventeen (10%) teachers had left the profession 
of teaching. Eighteen percent of the agricultural education teachers left 
vhe profession as did ten percent of the trade and industrial education teachers. 
As of December 1, 1978, the home economics teacher education program had not lost 
a single newly employed, non-professionally trained vocational teacher. Refer 
to Table 4. 

Table 4 

Distribution of the Teachers (N=17) Who Terminated 
Between the Completion of the Pre-Servlce Program of 
Instruction and Deceni)er 1, 1978 by P-ogram Area/University 



Program Area 


A 


University 
B C 


D 


Agriculture 


4 








Home Economics 


0 








Trades and Industry 


3 


5 


3 


2 



The previously discussed demographic variables were tested twc ways for 
significance. First, the variables were tested for significance between those 
teachers who had left the profession and those teachers who were still teaching. 
Secondly, the variables were tested for significance between the three sub- 
populations (agriculture, home economics, and trades and industry). No signi- 
ficant differences were identified between those who left teaching and those 
who were still teaching at a .05 probability level. Significant differences 
were identified between the three sub-populations of teachers. 

Utilizing a Kruskal-Wallis test and the Scheffe procedure (Nie and Hull, 1977), 
the three variables for age were tested for significance. The age of the teachers 
differed significantly at a .003 probability level between the three sub- 
populations of teachers. Table 5. The Scheffe procedure indicated that the former 
agricultural education teachers were significantly younger than their home 
economics and trade and industrial education counterparts. 



Table 5 

Analysis or Variance of Age Between Agricultural, 
Home Economics and Trade and Industrial Education Teachers 



Source 


D.F. 


Sum of Squares 


Mean Squares 


F Ratio F Prob. 


Between Groups 


2 


1229.1267 


614.5632 


5.93'c 0.0033 


Within Groups 


158 


16370.1216 


103.6084 




TOTAL 


160 


17599.2451 
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Utilizing a Kruskal-Wallls test and the Scheffe procedure (Nie and Hall, 
the three variables on the years of occupational experience were tested for 
significance. The variables wre found to be significant. The years of occu- 
pational experience differed significantly at a probability level of .02 between 
the three sub-populations. The Scheffe procedure suggests that the former agri- 
cuTl'ure education teacher has fewer years of occupational experience than does 
his hoine economics and trades and Industrial education counterparts. Refer to 
Table 6. 



Table 6 

Analysis of Variance of Years of Occupational 
Experience Bef.veen Agricultural, Home Economics 
and Trade and Industrial Education Teachers 



Source 


D.F. 


Sum of Squares 


Moan Squares 


F Ration F Prob. 


Between Groups 


2 


650.4635 


325.2317 


3.793 0.0246 


Within Groups 


158 


13547.2280 


85.7419 




TOTAL 


160 


14197.6914 







Needs analysis . The needs analysis instrun^nt was divided into three 
different sections. Section one describes whether or not the teacher can 
recall if a given topic was covered during their pre-service program of 
instruction. Section two describes the frequency of use/encounter of a given 
topic by a teacher during the first three monthi of teaching, September 
through rJovember, 1978. Section three categorizes the teacher's comments to 
open-ended questions over their experiences in teaching since being employed. 

The first thirty-nine itoms of sections one and two of the needs analysis 
instrument identify the basic instructional competencies required of isll 
vocational teachers. The competencies were identified from a research data 
base and agreed upon by a panel of 18 experts in June. 1975. The remaining 13 
items in sections one and two are paraphrases of teachers' comments collected 
during a three year study of trade and industrial education teacher^: at The 
Ohio State University. The data will be presented seven ways: a) population 
data and b) each pro-service program of instruction. Due to the lack of responses 
from the teachers who left the profession during the first three months of the 
1978-79 school year, their data will not be analyzed. 
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Population Data . Tha population data for section one was averaged for 
each of the 52 identify dd topics. An arbitrary cut-off point of 1 .16 or 
sore was used to idencify topics which might not have been covered during 
a pre-service pmSf-am of Instruction. A value of less than 1.16 would 
Suggest that S4S or nxjre of the respondents recalled the topic being covered 
in their ?re-service program of instruction, while sixteen percent or less 
of the vocational teachers who responded could not recall the topics beina 
taught. Refer to Table 7. 



Table 7 

Top"(cs Potentially Not Covered During the Six Pre-Service 
Programs of Instruction for the 1978-79 Vocational Veachers 







Continui ng 
(N-K5) 


^ober 


Topic 


Number 

Missing/Incomp. 


Topic 
Covered 

0) . 


Topic Not 
Covered 
(2) 


Weight 


1 


•Ise an Occupational 
Analysis 


46 


79 


18 


1.16* 


2 


ID Competencies tc 
be Taught 


44 


86 


15 


1.15* ■ 


3 


Specify Program Goals 


44 


91 


10 


1.10 


4 


Develop Test Items 
for each Objective 


47 


8S 


10 


1.10 


5 


Present Lectures 


44 


88 


13 


1.13* 


6 


Present Illustrative 
Talks 


45 


86 


14 


1.14* 


7 


Utilize Individualized 
Instruction 


44 


87 


14 


1.14* 


8 


Utilize Problem Solving 
Techniques 


44 


78 


23 


1 .23* 


9 


Utilize Behavior 
Management Techniques 


44 


85 


16 


1.16* 


0 


Utilize Discipline 
Techniques 


43 


91 


11 


1.11* 


1 - 


^. Inventory Systems 


45 


67 


33 


1.33* 


2 


ID Hazardous Conditions 


45 


89 


11 


1.11* 


3 


Personnel Organization 
Charts 


45 


86 


14 


1.14* 




Progress Charts 


43 


99 


3 


1.03 
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Table 7 (cdr.'t) 

Topics Potentially Not Covered During the Six Pre-Servlce 
Programs of Instruction for the 1978-79 Vocational Teachers 



Continuing / 
(N«14S) , L 



^unber 


Topic 


Nundser 

Missing/Inconp. 


Topic 
Covered 

(1) 


Topic Not 
Covered 
(2) 


Weight 


lb 


ri 1 ing aystems 




48 


53 


1.52* 


Id 


tool naucriai von^roi 
Techni que 


45 


77 


23 


1.23* 


17 


. Classroom Lafa Safety 
Progranis 


44 


92- 


m 9 


1 AO 

1 .09 


18 


Safety Apparel and Osvices 


44 


87 


14 


1 .14* 


19 


Eye Protection 


4* 


87 


14 


1 .14* 


20 


Perfo'^mance Test 
Lonstruc uion 




83 


17 


.1.17* 


21 


Ohio Vocational Association 


44 


96 


5 


1 05 


22 


-Student Absenteeism 


45 


72 


28 


1.28* 


23 


Student Tardiness 


44 


67 


34 


1.34* 


24 


Student Use of Alcohol . 


44 


54 


47 


1.47* 


25 


Student Use of Drugs 


44 


53 


48 


1.48* 


26 


Student Use of Tobacco 


45 


58 


42 


1.42* 


27 


Student Sleeping in Class 


44 


74 


27 


1 .27* 


28 


Student Use of Bad Language 


45 


78 


22 


1.22* 


29 


The Poor Reader 


45 


62 


38 


1.33* 


30 


Lack of Math Skills 


45 


59 


41 


1.41* 


31 


Lack of Writing Skills 


45 


54 


46 


1.46* 


32 


Medically Related Problems 


44 


65 


36 


1.36* 



* Topic may not have been covered 



The population data on the frequency of use/encounter of each topic WaS 
averaged to establish a weight mean for each topic. If the mean fell between 
4.5 .an4 5.0 the freqi«ncy of use/encounter was considered to be on a da'ly 
i)asis. A mean which fell between 3.5 and 4.49 was considered to be used/ 
encountered only a few tiroes during their first three months of teaching. 
A mean which fell between 1.5 and 2.49 was considered to be us«d/encountered 
only once during the first three months of the school year. Refer to Table S. 
Four topics were used/encountered on a daily basis. The most frequently used 
daily topic was the motivation of students. The most frequently used weekly 
topic was the development of questions to be asked during class. The preparation 
of assignment sheets was the most conmon topic in the "used a few times" category. 
Handling students who skip class was the most common "used once" topic. 



Table 8 



Frequency of Use or Encounter of Topics 
During the Fir^t Three Months of Teaching 



Number 



Topic 



Mean Value 



Weekly 



2 
3 
4 



Motivate students 

Develop test items for each objective 
Identify related class information 
Use audio-visual materials 



4.67 
4.59 
4.57 
4.55 
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Table 8 (con't) 



Topic 



Nean Value 



Weekly 

Develop questions to be asked during class 

Identify laboratory information 

Classroom record keeping 

Demonstrate skills 

Teach safety information 

Utilize small group instruction 

Class-laboratory safety program 

Prepare lesson plans 

Present lectures 

Utilize discipline techniques 

Filing systems 

Use inventory systems 

Safety apparel and devices 

Tool material and control techniques 

Utilize problem solving techniques 

Eye protection 

Progress charts 

Present illustrative talks 

Student absenteeism 

Specify program goals 

Identify competencies to be taught 

Specify lesson plan objectives 

Identify audio visual materials 

Prepare Information sheets 



4.47 
4.45 
4.42 
4.39 
4.23 
4.15 
4.14 
4.11 
4.10 
4.07 
4.07 
4.05 
3.97 
3.94 
3.91 

3.90r 

3.85 
3.85 
3.83 
3.73 
3.69 
3.68 
3.64 
3.53 



A Few Times 



Prepare assignment sheets 
Lack of math skills 
Student tardiness 
Performance test construction 
Prepare job sheets 
Poor reader 

Student use of bad language 
Lack of writing skills 
Identify hazardous conditions 
Utilize small group Instruction 
Prepare operation sheets 
Medically related problems 
Student sleeping in class 
Student use of tobacco 



3.49 
3.42 
3.39 
3.36 
3.34 
3.30 
3.28 
3.25 
3.02 
2.96 
2.95 
2.76 
2.72 
2.70 



Once 



Student skipping classes 
Use an occupational analysis 
Ohio Vocational Association 
Student use of drugs 
Teacher liability 
Accident reports 
Student use of alcohol 



2.46 
2.29 
2.16 
2.11 
2.03 
1 .84 
1.84 



To protect the Integrity of each pre-service program of Instruction, 
this data will be Identified only as Programs One through Six rather than 
by -vocational service ares and/or un1'.<irsity: The data were interpreted 
by viewing the percentage of responses which recalled the topic being 
covered and the degree of use/encounter for each topic. 

Program One . The teacher educators in Progran: One should review 
their pre-service program of instruction's curriculum and instructional 
activities on 18 of the 52 identified topics. The topics on Instructional 
cc-npetencies were; the use of an occupational analysis, preparing Informa- 
tion sheets, preparing assignment sheets, utilizing behavior managenient 
techniques, using progress charts, using safety apparel and devices, and 
using eye protection equipment. The following classropm management com- 
petencies need to be reviewed: handling skipping class, absenteeism, and 
tardiness of students; handling students who use alcohol, drugs and tobacco; 
handling students who sleep in class or who use bad language; helping the 
poor reader; helping students who lack math or writing skills; and handling 
of the various medically related problems which occur in the classroom. 
Refer to Figure 1, Appendix E. 

The continuing teachers received their "greatest pleasure" as a voca- 
tional teacher from watching their students develop new skills and knowledge. 
Their "greatest disappointment" as a vocational teacher was the lack of stu- 
dent responsiveness or interest. 

The teachers suggested that the pre-service program of instruction pre- 
sented by Program One could be improved by having more information in lesson 
planning and development. The continuing teachers felt that their bi-weekly 
teacher education visitations were satisfactory as currently conducted. These 
teachers also felt that their local school supervisors had been very helpful 
to them in the execution of their job. 

V 

When the continuing teachers in Program One were asked, "if you had to 
do it over again, would you become a vocational teacher?", the majority re- 
sponded positively. These teachers would repeat their experiences again 
becuase they enjoyed their first. three months of teaching. Their most fre-^ 
quent conmenjt was that "the pay was too low for the amount of work required . 
Refer to Figure 2, Appendix F. 

The local school supervisors of the continuing teachers were also sur- 
veyed. They rated the classroom and laboratory performances of their teachers 
as average. Refer to Figure 3, Appendix G. The supervisors also indicated 
that the strength of these teachers was that they knew their subject matter 
well, but in order to remedy their weakness they need to improve their dis- 
cipline skills. Refer to Figure 4, Appendix H. 
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The teacher educators who worked with these teachers during their p^e- 
service program of instruction and their first three months of teaching were 
also surveyed. The teacher educators rated the teachers' performance in the 
pre-service program of instruction as above average, their classroom perfor- 
mance as nearly excellent, but were unable to evaluate their laboratory per- 
formance due to the lack of adequate time to observe them in their laboratory 
setting. Refer to Figure 3, Appendix 6. The teacher educators indicated that 
the strength of the teachers was the concern for their students, while their 
weakness was the inability to organize things. Refor to Figure 5, Appendix H. 

Program Two . The teacher educators of Program Two should review their 
pre-service program of instruction's curriculum and instructional activities 
m 21 of the 52 identified topics. The topics on the instructional competencies 
were: using an occupational analysis, utilizing questioning techniques, utiliz- 
ing problem solving techniques, utilizing individualized instruction, using in- 
ventory systems, using progress charts,. using filing systems, us'.ng tool and/or 
material control techniques, conducting a class room/ laboratory safety program, 
using safety apparel and devices, using eye protection equipn^nt, teacher lia- 
bility and the construction of performance test items. The following classroom 
management competencies need to be reviewed: handling skipping class, absenteeism, 
and tardiness of students; handling students. who use alcohol, drugs and tobacco; 
handling students who sleep in class or who use bad language; helping the poor 
reader; helping the students who lack writing and math skills; and handling the 
various nodical ly related problems which occur in the classroom. Refer ^ to 
Figure 1 , Appendix E. '\ 

These teachers received their "ci-eatest pleasure" as a vocational teacher 
by watching their students develop new skills and knowledge. Their "greatest 
disappointment" was equally distributed across the "low attitudes of their 
students", "students who could not read or write", "student use of drugs and 
^alcohol", and the "amount of paperwork and associated red tape". 

These teachers suggested the pre-service program of instruction presented 
by Program Two could be improved by providing information and practice on using 
different Instructional strategies and support materials. The teachers felt 
that their bi-weekly teacher educator visitations were satisfactory as currently 
conducted. These teachers also Indicated that their local school supervisors 
have been very helpful to them in the execution of their job. 

When the teachers in Program Two were asked, "if you had to do it over 
again, would you become a vocational teacher?", the majority responded positively. 
They would repeat their experiences again due to the challenge provided by the 
job. Refer to Figure 2. Appendix F. 

The local school supervisors of the teachers were also surveyed. They rated 
their teacher's classroom and laboratory performances as average. Refer to 
Figure 3, Appendix G. The supervisors also indicated that the strength of their 
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teachers was that they knew their subject matter welK To remedy their weak- 
ness th£y would need to improve their skills on conducting their laboratory 
activities and Instruction and in the planning and organization of their other 
Instructional activities. Refer to Figure 4, Appendix H. 

The teacher educators who worked with tnese teachers during their pre- 
service program of instruction and their first three months of teaching were 
also surveyed. The teacher educators rated the performance of these teachers 
in their pre-service program of instruction as average, classroom performance 
as nearly excellent, but were unable to evaluate their laboratory performance 
due to the lack of adequate observation time. Refer to Figure 3, Appendix 6. 
The teacher educators indicated that the strengths of these teachers were their 
abilities to organize themselves, their conscientiousness, and their shop 
organization and management skills. To remedy their weakness they would have 
to improve the quality of their instructional techniques. Refer to Figure 5, 
Appendix H. 

Program Three . The teacher educators of Program Three should review their 
pre-service program of instruction's curriculum and instructional activities on 
14 of the 52 identified topics. The topics relating to instructional compe- 
tencies were: utilizing occupational analysis, utilizing behavior management 
techniques, and utilizing filing systems. The following classroom management 
con^etencies need to be reviewed: handling skipping class,; absenteeism, and 
tardiness of students; handling students who use drugs, alcohol and tobacco; 
handling students who sleep in class or who use bad language; helping the poor 
reader; helping students who lack math and writing skills; handling the various 
medically related problems which occur in the classroom. Refer to Figure 1, 
Appendix E. 

These teachers received their "greatest pleasure" as a vocational teacher 
from watching their students develop new slcills and knowledge. Their "greatest 
disappointment" was the lack of student interest or responsiveness. 

The teachers suggested that the pre-service program of instruction pre- 
sented by Program Three was well organized. Their bi-weekly teacher educator 
visitations were satisfactory as currently conducted. These teachers also 
indicated that their local school supervisors had been very helpful to them in 
the execution of their job. 

When the teachers in Program Three were asked, "if you had to do it over 
again, would you become a vocational teacher?", the majority responded posi- 
tively. These teachers would repeat their experiences again because they had 
enjoyed their first three months of teaching. Refer to Figure ?, Appendix F. 

The local school supervisors of the teachiers were also surveyed. They 
rated their teachers' classroom and laboratory performances as slightly above 
average. Refer to Figure 3, Appendix G. The supervisors also indicated that 
the strength of their teachers was that they knew their subject matter well, 
but in (trder to remedy their weakness they would have to improve their dis- 
cipline skills. Refer to Figure 4, Appendix H. 
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The teacher eduators who worked with these teachers during their pre- 
service program of instruction and their first three months of teaching were 
also surveyed. The teacher educators rated their performance in thfSi pre- 
service program- of instruction as above average, classroom perfonto^ce as 
above average, but were unable to evaluate their laboratory performances due 
to the lack of a<tequate observation time. Refer to Figure 3, Appendfx G. The 
teacher educators indicated further that the strength of the teachers was their 
co.icern for the student while their weakness was their verbal coninuni cation 
skills. Refer to Figure 5, Appendix H. 

Program Four . The teacher educators of Program Four shouK review their 
pre-service program of instruction's curriculum and instructional activities 
on 19 of the 52 Identified tc n'cs.. The topics relating to instructional com- 
petencies were: the use of an occupational analysis, presenting illustrative 
talks, utilizing problem solving techniques, utilizing behavior snanagement 
techniques, utilizing discipline techniques, utilizing filing systems, iden- 
tifying hazardous conditions, performing classroom record keeping strategies, 
using filing systems, conducting classroom and laboratory safety programs, 
filing accident reports, and the construction of performance test items. The 
following classroom nmnagement competencies need to be reviewed: handling 
skipping class, absenteeism and tardiness of students; .handling students who 
use drugs, alcohol and tobacco; handling students who sleep in class or who 
use bad language; helping the poor reader; helping students who lack math 
and writing skills; and the handling of the various medical problems which 
occur in the classroom. Refer to Figure 1, Appendix E. 

These teachers received their "greatest pleasure" as a vocational teacher 
by watching their students develop new skills and knowledge. Their "greatest 
disappointment" was the lack of student interest or resppnsiveness . 

The teachers suggested that the pre-service program of Instruction pre- 
sented by Program Four could be improved by providing more information on 
lesson planning and development. The teachers felt that their bi-weekly 
teacher education visitations were satisfactory as currently conducted. These 
teachers also indicated that their local school supervisors had been very 
helpful to thent in the execution of their job. 

When the teachers in Program Four were asked, "if you had to do it over 
again, would you become a vocational teacher?", the majority of the teachers 
responded positively. They would repeat their experiences again because they 
had enjoyed the first three months of teaching. Refer to Figure 2, Appendix F. 

The local school supervisors of the teachers were also surveyed. They 
rated their teachers' classroom and laboratory performances as average. Refer 
to Figure 3, Appendix G. The supervisors also indicated that the strength of 
their teachers was that they knew their subject well. In order to remedy their 
weakness the teachers would need to improve their ability to plan and organize 
their instructional activities. Refer tc Figure 4, Appendix H. 
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Program Five . The teacher educators of Program Five should review their 
pre-service program of instruction's curriculum and instructional activities 
on 29 Q\ che 52 topics. The topics relating to Instructional competencies were: _ 
the use of occupational analysis, identifying competencies to be taught, developing 
test items for each objective, teaching safety information, presenting lectures, 
presenting illustrative talks, utilizing individualized instruction, utilizing 
problem solving techniques, utilizing behavior management techniques, utilizing 
discipline techniques, using personnel organization charts, us tng^ classroom record 
keeping strategies, using tool and material control techniques, conducting a 
classroom and laboratory safety program, filing accident reports, using safety 
apparel and devices, and constructing performance test itens. The following 
classroom management competencies need to be reviewed: handling skipping classes, 
absenteeism, and tardiness of students; handling students who use drugs, alcohol 
and tobacco; handling students who sleep in class or who use bad language; helping 
the poor reader; helping students who lack math and writing skills; and handling 
the various medically related problems which occur in the classroom. Refer to 
Figure 1 , Appendix E. 

These teachers received their "greatest pleasure" as a vocational teacher 
from watching their students develop new skills and knowledge. Their "greatest 
disappointment' was the low attitudes of their students. 

The teacher in-training suggested that the pre-service program of instruction 
presented by Program Five could be improved if It was reduced to two weeks. Their 
bi-weekly teacher educator visitations were satisfactory as currently conducted. 
These teachers also indicated that their local school supervisors have been very 
helpful to them in the execution of their jobs. 

When the teachers in Program Five were asked, "if you had to do it over again, 
would you become a vocational teacher?", the majority of the teachers Indicated 
that they would. They would repreat their experience again because they enjoyed 
thtir first three months on the job. Refer to Figure 2, Appendix F. 

The local school supervisors of the teachers were also surveyed. They rated 
their teachers' classroom and laboratory performance as above average. Refer to 
Figure 3, Appendix G. The supervisors also indicated that the strength of their 
teachers was that they knew their subject matter well. In order to remedy their 
weakness the teachers would have to improve their quality of laboratory activities 
and instruction. Refer to Figure 4, Appendix H. 

The teacher educators who worked with these teachers during their pre-service 
program of- instruction and their first three months of teaching were also surveyed. 
The teacher educators in Program Five did not return their survey forms before the 
deadl ine. 
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Program Six . The teacher aUucators of Program Six should review their 
pre-service program of instn»ction's curriculum and instructional activities 
on 17 of the 52 identified topics. The topics relating to instructional 
competencies wei^. the use of an occupational analysis, presenting lectures, 
utilizing questioning techniques, identifying hazardous conditions, and 
utilizing classroom record keeping techniques. The frllowing classroom 
management competencies need" to be reviewed: handlinr, skipping of class, 
absenteeism, and tardiness of students; handling students who use alcohol, 
drugs and tobacco; handling the students who sleep in class or who use bad 
language; helping the poor reader; helping the students who lack math and 
writing skills, and handling the various medically related problems which 
occur in the classroan. 1^fer to Figure 1. Appendix E. 

The teachers received their "greatest pleasure" as a vocational teacher 
by watching their students develop new skills and knowledge. Their "greatest 
disappointment" was the lack of tools, materials and supplies. 

The teachers in- training suggested that the pre-service program of 
instruction presented by Program Six could be improved by providing more 
information and/or practice on using different instructional strategies and 
support materials. The teachers felt that their bi-weekly teacher educator 
visitations could be improved. Half of the teachers indicated that the 
visitations were satisfactory as currently conducted. The remaining half 
indicated that the teacher educators should be done away with. The teachers 
also Indicated that their local school supervisors have been very helpful to 
them in the execution of their job. 

When the teachers In Program Six were asked, "if you had to do It over 
again, would you become a vocational teacher?", the majority of the teachers 
indicated that they would. Refer to Figure 2, Appendix F. 

The local school supervisors of the teachers were also surveyed. They 
rated their teacher's performance In the classroom and laboratory as excellent. 
Refer to Figure 3, Appendix G. The supervisors also indicated that the 
strength of their teachers was the quality of their program's organization. 
In order to remedy their weakness the teachers would need to Improve their 
discipline skills. Refer to Figure 4, Appendix H. 

The teacher educators who worked with these teachers during their pre- 
service program of instruction and their first three months of teaching were 
also surveyed. The teacher educators rated their performance in the pre-service 
program of instruction a^ above average, classroom performance as excellent, 
b^jt were unable to evaluate their laboratory performance due to the lack of 
adequate observation time. The teacher educators indicated that the strengths 
of their teachers.iwere their attitude, their concern for their students, and 
their ability to (Organize. Their weakness was their ability to write. Refer 
to Figure 5, Appendix H. 
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Discussion 



State Staff . The State Division of Vocational Education introduced an 
instructional systems design (ISO) to the vocational teachers of Ohio in 1975. 
A great deal of time, money and effort have gone into this project to improve 
the quality of vocational education within the state. One of the primary baci.- 
bones of the ISO format is the occupatitwal analysis. The occupational analysis 
provides an abundance of information *hich is vital to any vocational teacher 
who is responsible for the design, development, implementation, and evaluation 
of his program. The data within this study suggests that the newly employed, 
non -professionally trained teacher uses this occupational analysis once to a 
very few times during ^his first three months of teaching. The staff of the 
State Division of Vocational Education need to ask a series of questions re- 
lating to the occupational analysis. They are: Do the teacher educators really 
understand the ISO format, its purpose and role in accountabilityt and its value 
to the newly employed, non-profesionally trained teacher? Do the teacher etlu- 
cators understand how to extract the information contained with occupational 
analysis and transfer it into thelesson plans developed by the teacher? Should 
the State Division of Vocational Education develop a minimum course of study 
for each vocational program? 

The teacher educators have Indicated, in part, that the routine classroom 
management skills should be taught to the newly employed, non-professionally 
trained teacher by their employing school. The data within this study suggests 
that the teaching of these basic classroom management skills needs to be re- 
viewed. The teacher educators and the staff of the State Division of Vocational 
Education need to ask a series of questions regarding this issue. Should in- 
struction of these classroom management skills beconie a required part of the 
pre-servlce program of instruction? Should the current rules and regulations 
for the newly employed, non-professionally trained teacher be revised to in- 
clude instruction on these classroom management skills? Should the newly 
employed, non-professionally trained teacher receive training in helping the 
student who has difficulty or who lacks the basic skills of reading, writing, 
and arithmetic? 

Program One . The teacher educators in Program One need to ask a series 
of questions regarding each of the 18 identified topics of concern. For 
example, are the preparation and use of assignment and information sheets 
taught in your pre-service program of instruction? If not, should these topics 
be taught? Why are the teachers not using and/or developing assignment and 
information sheets? Could assignment and information sheets be used to improve 
student interest and responsiveness? If incorporated into your pre-service 
program of instruction, could your teacher educators identify ways in which a 
newly enployed, non-professionally trained teacher might use them during one 
of the bi-weekly teacher educator visitations? 

Program Two . The teacher educators in Program Two need to ask a series 
of questions regarding each of the 21 identified topics of concern. For 
example, is the use of inventory systems taught during your pre-service pro- 
gram of instruction? If «;o, are the various organizational and management 
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techniques discussed, demonstrated, or studied using case studies? If not, 
should inventory systens be taught during the pre-servlce program of Instruc- 
tion? Could an Inventory system Improve the quality of the teachers' labora- 
tory Instruction and activities? 

Program Three . The teacher educators In Program Three need to ask a 
series of questions regarding each. of the 14 identified topics of concern. 
For example. Is shop organization And management taught during your pre-servlce 
program of Instruction? If so, are the various organizationil and management 
strategies discussed or are they demonstrated to the newly employed, non- 
professionally trained teachers? Could the use of actual management tools be 
discussed? Or would the use of pictures, slides or a victeotape do a better 
job? Could your teacher educators use this topic as a means of providing sound 
yet practical ways of improving laboratory instruction and activities? 

Program Four . The teacher educators In Program Four need to ask a series 
of questions regarding each of the 19 Identified topics of concern. For 
example, is the identification of hazardous conditions taught during your pre- 
servlce program of instruction? If not, how do your newly employed, non- 
professionally trained teachers keep their student Injury rate down? If so, 
are the laboratories Inspected on a regular Lasis by the supervisor and teacher? 
Could instruction in this area be improved through the development of a media 
program? Could a student inspection program iniprove student attitudes, interest 
or responsiveness within the programs? 

Program Five . The teacher educators of Program Five need to ask a series 
of questions regarding each of the 29 identified topics of concern. For 
example, is safety taught in your pre-service program of Instruction? If so, 
why do your newly employed, non-professionally trained teachers file so many 
accident reports? Could instruction in this area Improve the attitude of stu- 
dents as well as provide an. entree for your teacher educators to provide in- 
formation on the use of different instructional strategies in tte laboratory 
setting? The teacher educators in Program Five also need to ask a series of 
questions regarding their bi-weekly teacher educator visitations. For example, 
are your teacher educators positive, and do they provide practical ideas to 
the newly employed, non-professionally trained teachers? If so, do your 
teacher educators keep their appointments and spend a reasonable amount of 
time with each newly employed, non-professionally trained teacher? Is the 
negative attitude toward your teacher educators within a given school or is 
it throughout your geographic service area? 

Program Six. The teach&r educators in Program Six need to ask a series 
of questions regarding each of the 17 identified topics of concern. For 
example, are questioning techniques taught in your pre-service pnjgram of in- 
struction? If so, are the techniques discussed and demonstrated? Do the newly 
employed, non-professionally trained teachers have an opportunity to develop 
their ability of asking questions to peer-students during their micro- teaching 
sessions? The teacher educators of Program Six also need to ask a series of 
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questions regarding their bi-weekly teacher educator visitations. For exanple, 
are your teacher educators positive? Do they help the newly employed, non- 
professionalTy trained teacher in developing new and in improving already 
learned instrucational strategies? Are the negative attitudes toward your 
teacher educators within a given school or are they throughout your geographic 
service area? 

Local Supervi sor. The local school supervisor needs to ask a series of 
questions regarding his newly employed, non-professional ly trained teacher(s). 
For example, has the newly en^loyed, non-professional ly trained teacher been 
fully InforHied as to the responsibilities and obligations of a vocational 
teacher? -Does this newly employed, non-professionally trained teacher have a 
cogy of a previously etevelbped course of study, a course outline, an occupa- 
tional analysis, and a textbook for his course before he is sent to a four- 
week pre-service program of instruction? Has this newly employed, non- 
professionally trained teacher talked to your SchooVs superintendent, director, 
to his CO- teacher, another vocational teacher, a vocational student, and to you 
during the employment process? What are you doing to assist this newly employed, 
non-professionally trained teacher to overcome his weak classroom management and 
instructional skills? 
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CHAPTER ™EE 

Sunmary, ConcTusions. and RecOTnendatlons 

Summary . During July and August nf 1978, 163 newly employed, 
non-professionally trained teachers participated in six different four-week 
pre-serivce programs of instruction. The pre-service programs of instruction 
were conducted on the campuses of Cleveland State University, The Ohio State 
University, the. University of Cincinnati, and the University of Toledo. 

On December 1, a needs analysis was sent to each of the 162 newly eni". 
non-professionally trained teachers; a teacher evaluation form was sent t. 
local school supervisor; and a teacher evaluation form was sent to each tv . 
educator. The responses indicated that 17 of the 162 newly employed, non- 
professionally trained teachers had left their teaching positions between the 
end of their pre-service program of instruction and the first of December. 

Conclusions . The analysis and interpretation of the data, has led to 
el even important concl us i ons . 

1. The interview (employment) process of the newly employed, non- 
professionally trained teacher plays an important part as to 
whether or not this teacher maintains his teaching position 
during the entire school year. 

2. The occupational analysis is not being used as fully as it 
could or as it should be used an instructional systems 
design format. 

3. The teaching of the basic classroom management competencies 
need to be reviewed by the teacher educators and state staff 
for inclusion in the pre-service program of Instruction. 

4. In light of what a newly employed, non-professionally trained 
teacher needs to learn, the current two-year In-serviSe state 
certification program is too short. 

5. The "greatest pleasure" of the newly employed, non-professionally 
trained vocational teacher, during the first three months of the 
school year, was that of watching their students develop new 
skills and knowledge. 

6. The "greatest disappointment" of the newly employed, non- 
professionally trained vocational teacher, during the first 
three months of the school year, was the low attitude of the 
students and the lack of student interest and responsiveness. 

7. The majority of the newly employed, non-professionally trained 
teachers felt that their local school supervisors had been 
helpful to them 1n the execution of their jobs. 
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8. The majority of the pre-service program of Instruction htd 
difficulty in presenting the following instructional strategies: 

a) utilizing behavior aanageiflent and discipline techniques; 

b) utilizing probleo solving techniques; and c) utilizing safety 
prograa^, equip«ent, and devices. 

9. The following trends were identified: 

a. the successful, nev<ly employed, non-professionally trained 
vocational teacher tended to have a higher previous year 
earnings than did the teacher who left the profession. 

b. the successful, newly eti^loyed, non-professional ly trained 
vocational teacher tended to have a higher first year 
salary as a teacher than did the teacher who left tlie 
profession. 

c. the successful, newly employed, non-professionally trained 
vocational teacher tended not to hold a part-time job in 
addition to his teaching respoijslbni ties during the school 

. year as compared to the teacher who left the profession. 

d. the successful, newly en^loyed, non-professionally trained 
vocational teacher tended to have a. course outline, a 
textbook, and maybe a previously written course of study, 
an occupational analysis for his course before the four- 
week pre-service program of Instruction as compared to the 
materials provided the teacher who left the profession. 

e. the successful, newly employed, non-professionally trained 
vocational teacher tended to have talked with his school's 
superintendent, director, supervisor, co-teacher, another 
teacher and a student during the employment process as 
compared to the teacher who left the profession. , 

f. the successful, newly employed, non-professionally trained 
vocational teacher tended to teach seniors as compared to 
the teacher who left the profession. 

g. the successful, newly employed, non-professionally trained 
.vocational teacher tended to leave industry due to the lack 
of job satisfaction or job cnallenge as compared to the 
teacher who left the profession. 

h. the successful, newly employed, non-professionally trained 
agricultural education teacher was significantly younger 
than his home economics education and trade and industrial 
education teacher counterparts. 

1. the successful, newly employed, non-professionally trained 
acjricultural education teacher had significantly fewer years 
of occupational experience than did his home economics educa- 
tion and trade an4 industrial education teacher counterparts. 
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10. Program rive needs to re-evaluate its curriculuni and instructional 
strategies utilized uuring its pre-service program of instruction. 

n. Programs Five and Six need- to re-evalute the curriculun and 
instructional strategies utilized during its bi-weekly teacher 
education visitations. 

Reccnroendations . Based on the conclusions of this study, nine 
recommendations are suggested. ^ 

1. The State Division of Vocational Education needs to re -evaluate the 
current course of study format and investigate the potential for 
developing minimum courses of study for the newly emjjloyed, non- 
professional ly trained teacher. 

2. The State Division of Vocational Education needs to explore the 
potential of having the local advisory council validate the 
occupational analysis for each program area and make minimum 
performance standards for each of the identified tasks based on 
local industry standards as part of the PRIDE evaluation process. 

3. The State Division of Vocational Education needs to update the 
rules and regulations for the non-professionally trained teacher 

to include instruction in utilizing behavior management techniques, 
teaching of reading, and the teaching of elementary aritNnetic. 

4. The State Division of Vocational Education needs to update the 
rules and regulations for the non-professionally trained teacher 
to extend the state certification progrant to three years. 

5. The State Division of Vocational Education needs to update the 
rules and regulationiwfor the certification of directors and 
supervisors to require courses on employee interviewing techniques 
and hianan relations. 

6. The State Division of Vocational Education needs :3 assist the 
four universities, in this study, in developing media programs to 
introduce the utilization of behavior management and discipline 
techniques, the utilization of problem solving t-echniques, and 
utilizing safety programs, equipment, and devices for their pre- 
service programs of Instruction. 

7. The State Division of Vocational Education should continue collecting 
this data on all newly employed, non-professionally trained teachers 
attending all pre-service program^ of instruction so as to provide a 
basis for the improvement of the total vocational teacher education 
program. 




8. The teicher educators in Program Five should re-evaluate their 
pre-service program of instruction and their bi-weekly teacher 
educator visitation program. 

9. The teacher educators-in Program Six should re-evaluate their • 
, bi-weekly teacher educator visitation program. 
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I'D* Number 

NEEDS ANALYSIS 

L Pie Service Program of Instruction 

Directions: The following list of topics/tasks will require two responses from you. In Column 
1, indicate whether you received instruction on the specific topic or not by circling either 
the **Ye$ (l)** or **No (2)" response. In Column 2," indicate the frequency which you hav^ used 
or encountered this topic since the 4-week pre service program of instruction. Circle 1 if 
you have not used or encountered the topic, or circle 2, if you have used or encountered 
• the topic once since the pre service program. Circle 3, if you have used or encountered them 
more than two or more times or circle 4, if you have used or encountered the topic on a 
weekly basis since the pre service program of instruction. Circle 5, if you have used or en- 
countered the topic on a daily basis siiice the pre service program of instruction. 



Example ] Column 1 Column 2 



NO. 


TOPIC/TASK 


Coveiedin 
your Pre 
S«rvk6 Piognun 


Froqu«acy of Usc/Encounter since the 
?re Servics Progzam of Instruction 

\ 






YES 


NO 


NEVER 


ONCE 


A FEW 
TLMES 


WEEKLY 


DAILY 


1 


Lesson planning 


o 


2 


r 

i 


2 


3 


4 




2 


The slow reader 


1 


CP 


1 




3 


0 


5 



The example indicates that the pre service program of instruction provided instruction on 
lesson planning but not the slow learner. In both cases the teacher used lesson planning on a 
daily basis and encountered difficulties with the slow reader at least once a week. 
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IL Problems Encountered 

The following list of common classroom problems will require two responses from you. In 
Column 1, indicate whether the problem was discussed in your pre service program of in- 
struction or not by circling either the "Yes (1)** or "No (2)*' response. In Column 2, indi- 
cate the frequency of occurence by circling 1 if you have not encountered it, or by circling 
2 if you have encountered it once since your pre service program of instruction, 3 if you 
have encountered it two or more times, 4 if you have encountered it on a weekly basis and 
5 if the problem is encountered on a daily basis. 



Column 1 Column 2 



* 


TOPicn-ASK/ ENCOUNTER 


Covered in 
Scnte« Piofxim 


FrequetKjy of UM/Escouaur nsct tbt 
Pn Service Ptcinm of lantuction 






YES 


NO 


NEVER 


ONCE 


AFEW 
TIMES 


WEEKLY 


DAILY 


41 


1 Skipping classes 




2 




2 


3 


4 


5 


42 


Absenteeism 




2 




2 


3 


4 




43 


Tardiness 




2 




2 


3 


4 


5 




Use of alcohol 








2 


3 


4 


5 


45 


Use of drugs 








** 


■-^ 


4 


5 


46 


Use of tobacco 








n 


3 


4 


5 


47 


Sleeping 




2 




2 


3 


4 


5 


48 


Use of bad language 










3 


4 


5 


49 


The poor reader 




2 






3 


4 


5 


50 


Lack of math skills 




2 




2 




4 


5 


51 


Lack of writing skills 




2 




2 


3 


4 


5 


52 


Medically related problems 




2 




2 


3 


4 


5 
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TOPtCH'ASK 




Fnquacy of UM/£a»mat«i tinea th« 
ft* S«nriof Pniptm of laitrttcttoB 






YES 


NO 


NEVER 


^ONCE 


A FEW 
TIMES 


WEEKLY 


DAILY 








2 


I 


2 


3 


4 


5 


23 


i/emonsuacc skius 




2 


I 


2 


3 


4 


5 


24 


Utilize Droblem solving techniques 




2 


1 


T 


3 


4 


5 


£j 


Employ behavior ironagenen* tecnniques 




2 


I 


2 ! 




4 


5 




Pmnlni/ rUcrinlinP tprhniQiies 

uUli^ 1 vJf Ui3wl|>^t flic wCVi (it 1 




2 


1 


2 




4 


5 


^ f 


Use inventory systems 




2 


1 


2 


' 3 


4 


5 


2o 


iucnuiy naZaiuous wwnuiuun^ 




2 


1 


2 


3 


4 


5 


no 


Utilize personnel organization charts 




2 


I 


2 


3 


4 


S 


tin 


Utilize oroqress charts 




2 


1 


2 


3 


4 


5 


31 


Employ classroom record Keeping lecnniques 




2 


1 


2 


3 


4 


5 


32 


ffcA 4*4 linn cwci'PiTtQ 




2 


1 


n 


3 


4 


5 • 


33 


Employ tool /material control techniques 




2 


1 


2 


3 


4 


5 j 


34 


tmp 1 Oy C 1 «55>ruUn]/ 1 aUu r a LUf jT saicwjr pi wyi an 


s 1 


2 


1 


2 


3 


4 


5 




File accident reports 




2 


1 


2 


3 


4 


5 




Use satety apoarei ana aevicei 




2 


1 




3 


4 


5 
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USc syc }jru ucw- (•» 1 uii 




2 


1 


2 


3 


4 


5 


3o 


Consider teacher liability 




2 


I 


' 2 


3 


4 


5 


39 


Construct perfarmance test 




2 


1 


2 


3 


4 


5 


40 


Promote the Ohio Vocational Association 






1 


2 


3 


4 





ERIC 




■ \ ; Column 1 Column 2 I.D. Number 



• 






Pnqugacy of Ut«/EiMunm siaos tbt 




NO 


NEVER 


ONCE 


AFEW 
TIMES 


WEEKLY 


DAILY 


1 


Identify relate^ class izifomiation 


1 


2 


1 




3 


"4 


5 . . 


' 2 


Identify laboratory information- 


1 


2 


1 


2 


3 


4 


S 


3 


Use an occupational analysis 


1 


2 


1 


2 


3 


4 


5 


4 


Identify competenciw to be taught 


1 


2 


1 


2 


3 


4 


5. ' 


5 


Identify audio-visual materials 


1 


2 


1 


2 


3 


4 


5 


6 


Use audio-visual materials 


1 


2 


1 


2 


3 


4 


5 


7 


Specify program goals 


1 


mm 


1 


2 


3 


4 


5 


8 


Specify objectives for each lesson 


1 • 


-1 

mm 


1 


2 


3 


4 


5 


9 


Develop test items for each objective 


1 


2 


I 


2 


3 


4 


5 


10 


Prepare lesson plans 


1 


2 


I 


2 


3 


4 


5 


11 


Teach safety information 


1 1 


•2 


I 


2 


3 


4 




12 


Develop questions to be asked during each lesson 






1 




3 


4 


5 


13 


Prepare job sheet 






I 


2 


3 


4 


5 


14 


Prepare information sheets 


1 


1 

am 


1 


2 




4 


5 


15 


Prepare assignment sheets 


I 


-1 


1 


^ 


3 


4 


5 ' 


16 


Prepare operation sheets 


1 


2 


1 


2 


3 


4 


5 


17 


Motivate students 


I 


2 




2 


3 


4 


5 


IS 


Present lectures 




2 




2 


3 


4 


5 


19 


Present illustrative talks 




2 




2 


3 


4 


5 


20 


Utilize questionning techniques 




2 




2 


3 


4 


5 


21 


Utilize small group instruction 




m* 




2 


2 


4 


5 

; 

\ 
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Open-Ended Question^ 

The foUowing list of questions will allow you to express yourself regarding your experiences 
as a newly employed vocational teacher. 

> 

53. What has given you the most pleasiire as a vocational teacher? 

54. What has been your greatest disappointment as a vocational teacher? 

55. How could the four-week pre service program of instruction be improved? 

56. How could the bi-weekly teacher educator visitations be improved? 

57. Kow helpful has your local supervisor been in assisting you with your job? 

58. If you had it to do over again, would you become a vocational teacher? Why? 

Thank you for your assistance in this research project. Your time and insights will be most 
useful to us in improving and strengthening this teacher education program. 
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TEACHER EDUCATOR EVALUATION 



Tetcher 



The above named teacher is partidpating in a "characteristics and needs profile study" of the 
newly employed vocational teachers in the State of Ohio. To assist us in gaining a better 
pictui« of these unique individuals, your assistance is requested. Ail infonnation will be 
held in the strictest confidence and reported only as population or service area character- 
istics. No individual or local school will be identified. 



I. 





1 




< 


8 

K 

'Ji 


Superior 


I, Rank this teacher's performance during 
the pre service program of instruction* 


1 


2 


3 


4 


5 


2. Based on your visitations, rank this 
teachcr^s performance in the classroom. 


I 


2 


3 


4 


5 


3. Based on your visitations, rank this 
tcacher^s performance in the shop/ 
laboratory. 


1 




3 


4 


5 



II. Open-Ended Questions 

Please write a short concise statement for wQch item. 

4. What is/are the strength(s) of this teacher? Please specify. 



5, What is/are the weaicness(es) of this teacher? Please specify. 



6. Other comments: 

a. If terminated please indicate reason(s) for separation and 
approximate date. 



c. 
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LOCAL SUPERVISOR EVALUATION 



Teacher LD. No. • 

The above named teacher is participating in a '^characteristics and needs profile study'* of the 
newl>c employed vocational teachers in the Sute of Ohio. To assist us in gaining a better 
pictxut of-these unique individuals, your asistance is requested. All information will be held 
in strictest confuience and reported only as population or service area characteristics. No 
individual or local school will be identified. 



L Performance Evaluation 



Please circle the most appropriate number. 




1 


< 


K 

u 


■s 

3 


1. Based on your visitations, rank this 
teacher's performance in the classroom. 


1 


2 


3 


4 


S 


2. Eased on your visitations, rank this 
teachers performance in the shop/ 
laboratory. 


1 


2 


3 


4 


5 



II. Open-Ended Questions 

Please write short, concise statements for each item. 

3, What is/are the strength(s) of this teacher? Please specify. 

\ 



4. What is/are the weakness(es) of this teacher? Please specify. 



5. Other comments: 

a. If terminated, please indicate reason(s) for separation. 

b. 

c. 
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APPENDIX B 
FOLLOW-UP POST CARD 

- • / 

♦ 
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tht Ohio State Unlvarslty 
fftcuTty for Vocttional- 

Ttclinicti £duc«tiofi 
29 H, toodruff Ave, Ra. 16Q 
Colunbus, Ohio 4321Q . 



• 



1260-657095-361 



Dear Teacher: 

Approximately ten days ago you received a needs analysis 
based on your first few weeks of teaching. In order for us to 
meet your needs and the heeds of future teachers your input is 
needed. Please take a few minutes to complete and return the 
questionnaire. If you do not have the time to fill it out 
please return your copy. Thank you for your time and assistance. 

Sincerely, 



James E. Sage 
Project Co-director 
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APPENDIX C 



DENKX5RAPHIC PROFILE OF TEACHERS 
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TABLt: 1 



SaiCTEO OEHQGRAPHIC VARIABLES OF THE 1978-79 VOCATIONAL TEACHEIS. 
yHO TERNINATEO ON OR B£Fe^ DECEMBER 1978 ANO 
THOSE WD mi STILL TEACHING 



Hvuber 


VarlAble 


TERHIMATEO (N-17) 


CONTINUING CN-14S) 


HCAN 


MEDIAN 


¥m 


STAffiMRD 
ERROR 


RANGE 


HEAN 


MEDIAN 


MODE 


STANQARO 
ERROR 


RANff 


1 


Age 


^.412 


34.0 




2.849 


42.0 


38.297 


36.667 


27.00 


.867 


44.0 


2 


¥rs. Occ. Ex}}er. 


12.547 


10.0 


6.0 


2.310 


33.0 


14.800 


12.571 


7.0 


.786 


42.0 


3 


Vrs. Post H.S, Ed. 


.5417 


.80 


0.0 


.18 


21.9 


4.353 


.419 


0.0 


.606 


40.0 


4 


Yrs. Prev. Teach. 


.706 


.208 


0.0 


.318 


4.0 


1.702 


.377 


Q.Q 


.277 


27.0 


5 


No. Full Tine Jobs 


2.118 


2.0 


2.0 


.296 


S.O 


3.35 


2.7fa 


3.0 


.264 


2S.0 


6 


No. Resl<tence Chan. 


1.235 


.444 


0.0 


.489 


7.0 


1.372 


.442 


Q.Q 


.249 


30.0 
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TAILE 2 

NlMtMn Scltcted UUgorlcal V*ri»blt$ of tht 1978-79 
. VocatlOMi TMcktrs Who TtnilftatMl On Or Before 
Oecaaber. 1978 and Those Mm Mart StITI E^iloytd 









Temlnatcd 






CoRttnuInt 












ill 






iff 


ati 

S2i 






















Relative 


Itm HtfKt)6r 












Frequency 






FercMt 


1 


Type of student tiu^t 














• 






Youth 


15 






88.3 


129 






89.0 \ 




Adults 


2 






11.8 


16 






11 eO \ 


2 


Grade level of students taught 




















Grades 7-9 


1 






5.9 


1 






7 




Gra'le 10 


0 






0 


£ 






1.4 

i 




Grade 11 


7 




* 


41 .2 








31 .0 




Grade 12 


6 






35.3 


19 






54.0 




Non-Graded 


2 






11,8 


17 






11.7 




UnkootNi 


1 






5.9 


1 






.7 


3 


Type of prograa 




















Adult 


0 






0 


IS 






10.3 




Incarceratsd 


1 






5,9 


3 






2.1 




Secondary 


15 






88.2 


127 






88.6 




Unknoim ■ 


1 






5.9 


0 






0 
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TABLE 2 (coii't) 

NfiutMN S«1*ct*d C«ta90r1c«1 V«H«bl«s of tte 1978-79 
Voc«tfoiMl Tsidwrs Mto TtmlMt^l On Or Befort 
ac.citer. 1978 and TItOM Ww Utrc Still Eaployed 



VaH«b1t 



TimfMtcd 



ftcUtfvi 
Psrccnt 



Continuing 



Ralatlvt 

Percent 



Reason for leaving 
bus1n«ss/1ndi»try 



Too Many worti hours 
Too few Mork hours 
Aanunt of travel required 
AMOunt of job pressure 
Laid off 
itaalth 

Lack of Job advanceiKnt 
Lack of Job success 
Lack of Job satlsfactlcMi 
Lack of Sob challenge 
Other 



Previous Vears Earnings 



Under $5,000.00 
$5,000.00 - 8,000.00 
$8,001,00- 11.000.00 



1 
0 
1 
0 
2 
0 
5 
0 
4 
1 
1 



1 
0 
5 



5.9 
0 
5.9 

0 

11.8 
0 

29.4 
0 

23.5 
5.9 
5.3 



5.9 

0 

29.4 



8 

1 
5 
2 
S 
4 
16 
1 
27 
28 
48 



5 

15 
23 



S.5 
.7 
3.4 

3.4 
2.8 
11.0 
.7 
18.6 
19.3 
33.2 



3,4 
10.3 
15.9 
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TABLE 2 (coa't) 










KfMtMn Stiactcd C«te9ortc«1 Variibtes of the 1978-79 
VocitloMl Tcidiers Who Ttmlnated On Or Before 
DeceiriMr. 1978 Md Those Uho Were Still Employed 

1 










■ \ 

Teralnated 

(N-17) 


Continu 


Ing 

5) 




Varieble 


Frequency 


Relative 
Percent 


Frequency 


Relative 

Percent 


5 


■ 

Previous Yeers Earnings (con't) 








• 






$11,001 - 14.000.00 


5 


29.4 


38 


i 


26.2 




$14,001 - 18.000.00 


2 


11.8 


36 




24.8 




$18,001 - 22.000.00 


1 


5.9 


17 




11.7 




$22,001 - 25,000.00 


. 1 


5.9 


5 




3.4 




$25,001 - 30.000.00 


0 


0 


S 




3.4 




$30,000 Plus 


0 


0 


1 




.7 




Not disclosed 


c 


' 1 i .c 


0 




0 




What Influenced you to become 
a vocational teacher? 










*• 




Money 


0 


0 


4 




2.8 




Hours 


2 


11.8 


14 




9.7 




AsKXffit of vacation tiae 


1 


5.9 


6 




4.1 




Health 


0 


0 


3 




2.1 




Faaily 


2 


11.8 


18 




12.4 




Challenge 


6 


35.3 


68 




46.9 




Working with youth and adults 


4 


23.5 


30 




20.7 




Other 


2 


' 11.8 






1.4 
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TABLE 2 (con't) 



NifMteea Stiactcd Catagoriul Varlablas of tht 1978-79 
Vocational Taadwrs Mio Ttnalnatad On Or Before 
OecMrtMr. 1978 and Those Who Hmrt Still Eiiployed 







Tenilr 

rti- 


tat«d 

171 




Continuing 
{H-145) 


tm Nuri>er 


Variable 


Frequency 


Relative/ 
Percent / 


Frequency 


Relative 

Percent . 


7 


Uill you ulnUln part- tine 

lSra|J i W jTHVi n It i 








/ 

1 

! 

1 






.- - - - 




Yes 


10 






i 


58 




40 




No 


7 






41 .2 


8/ 




60 


8 


Starting salary as a teacher 


















Un<kr $9,000.00 


0 






0 


S 




3.5 




$9,001 - 10.500.00 


4 






23.5 


23 




15.9 




$10,501 - 12.000.00 


4 






23.5 


37 




25.5 




$12,001 - 13,500.00 


4 






23.5 


47 




32.4 




$13,501 - 15.000.00 


2 






11.8 


23 




15.9 




$15,001 - Over 


0 






0 


8 




5.5 




CMitact not signed/unknown 


3 






17.6 


2 




1.4 




Old you sec your laboratory? 


















Yes 


13 






76.5 


138 




95.2 




No 


4 






23.5 


7 




4.8 
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TABLE 2 {cor* t) 

Kineteen Selected C«te{)or1c«l ViH»b1es of tiic 1978-79 
Vocational Teachers Wio Terelnatcd On Or Before 
DeceMber. 1978 and Those Vho Vera Still Employed 







Tenalnated ' 
CN-17) 


Continuing 
(K-145) 


Iteai MuMiwr 


Variables- 


Frequency 


Relative 
Percent 


Frei)uei^ 


Relative 

Percent 


10 


Talk with siqwrtntendents? 


















Yes 
No 

Not applicable 


9 

6 

^ 






S2.9 
35. 3 

n.8 ^ 


106 
31 
8 




73.1 
21 .4 
S.S 


11 


Talk Ml th director? 


















Yes 
No 

Not applicable 


2 

10 
S 






11.8 
58.8 
29.4 


125 
10 
10 




Bfi.2 
6.9 
6.9 


12 


Talk with supervisor? 


















Yes 
No 

Not applicable 


10 
5 
2 






S8.8 
29.4 

11.8 


120 

16 
9 




82.8 
11.0 
6.2 
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TABLE 2 CcMi't} 



Hinctacn Selected Categerlul Variables of tte 1978-79 
Vociiloul Teachers Uho Tenilnated On Before 
Deceiiber. 1978 and Those Uho Here Still Eaployed 







Tenalnated 
(N-17) 


Continuing 
{N-I4SJ 


ItM Nuiber 


Variable , 


Fre<tuency 


Relative 
Percent 


Frequency 


Relative 
Percent 


13 


Talk with co-teaclwr? 












1 






Yes 


7 






41.2 


96 




66.2 




Ha 


S 






29.4 


20 




13.8 




Hot applicable 


5 






29.4 


29 




20.0 


14 


Talked with another teacher? 


















Yes 


10 






'38.8 


127 




87.6 






4 






23.5 


13 




9.0 




Hot applicable 


3 






17.6 


5 




3.4 


15 


Talked with a student? 


















Yes 


7 






41 .2 


97 




66.9 




Ho 


10 






SB. 8 


48 




33.1 
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TABLE 2 (con'ty 

Ntnctem Selected Cate^orlcil VirlibTts of tiie 1978-79 
VocatloMi Teachers Who Temlnated On (h> Before 
Oec«irt>cr. 1978 end Those Who Iters Still Eaployed 



ft 




Tenelnated 

(N«17) 


Contlmilng 
(II-14S) 


Itm tiuMber 


Variable ^, 


Fre(]uency 


Relative 

Percent 


Frequency 


Relative 
Percent 










■■ ■■ 'f ■ ■■ 




16 


Do you have a textbook? 












1 


• 




Yes 


11 






64.7 


110 




75.9 




No 


6 






35.3 


35 




24.1 


17 


Do you have an occupational 
analysis? 


















Yes 


4 






23.5 


S6 




38.6 




No 


13 






76.5 


89 




61.4 


18 


Do you have a course outline? 


















Yes 


6 






35.3 


79 




54.5 




Ho 


11 






64.7 


66 




45.5 


19 


Da you have a course of study? 


















Yes 


2 






11.8 


68 




46.9 




No 


15 






88.3 


77 




53.1 
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APPENDIX D 

Personality and Self Concept Scores 
Indicators of a successful teacher 



Ttbit 3 (coR't) 



S«1f Coocept' tad PersowTity Schidiilt^ Virlablts of 
tl« 1978-79 VocitloMi TNCfMrf Who Tcmliuttd On Or 
Bcfort Oscwter. 1978 and Tboit Ww Mre StflT Teaching 







Tenalnated Teachers 
fM-17V 


Contlnuinc Teat 
{N-144) 


:hers 




Hmtmr 


Variablt 
Hawe 


Hein 


Hedlan 


Node 


Ranoe 


Standard 

Error 


Mean 


Hedlm 


Mode 


Ranoe 


SUndard 
Error 


22 
23 
24 
. 25 
26 
27 
28 
29 


DST 1 

Defensive PosUlvc Self 
General Naladjustaent 
Psychosis 

Personality Disorder 
Nsurosls 

i^rsonallty Integration 
NuMber of Deviant Slqns 


19.176 
S8.76S 
99.353 
47.647 
76.118 
88.94! 
11.647 
6.941 


17.8 
60.0 
100.250 
48. Q 
75.0 
^.667 
12.0 
5.0 


18.0 
52.0 
92.0 
48.0 
66.0 
87.0 
7.0 
3.0 


3S.Q 

47.0 

25.0 

24.0- 

32.0 

32.0 

14.0 

18.0 


2.173 
2.335 
1.667 
1.747 
2.393 
1.771 
1.032 
1.265 


22.174 
60.021 
101.250 
48.701 
77.799 
86.410 
11.111 
10.569 


21.929 
60.045 
101 .722 
48.333 
77.8 
86.1 
11.423 
6.833 


19.0 
60.0 
107.0 
47.0 
^8.0 
83.0 
12.0 
5.0 


46.0 
41.0 
36.0 
33.0 
48.0 
40.0 
21.0 
67.0 


.855 
.703 
.618 
.508 
.775 
.688 
.355 
.935 












^Edwards Personal Preference Schei 


lule 








30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
43 
44 


Achievement 

Deference 

Order 

Exhibition 

Autonomy ' 

Affiliation 

Intraceptlon 

Succorance 

Donlnance 

Abasement 

Nurturance 

Change 

Endurance 

Keterosex 

Aggression 

CON 


15.706 
12.412 
13.824 
12.118 

9.0 
13.412 
14.0 

9.471 
11.882 
13.176 
15.294 
13.941 
14.882 
11.059 

7.353 

9.0 


15.0 
11.80 
14.0 
13.0 

9.667 
14.813 
15.0 

9.75 
12.0 
13.990 
15.250 
13.333 
15.0 

7.333 

8.667 

8.0 


12.0 
12.0 
8.0 

14.0 
6.0 
15.0 
9.0 
13.0 
10.0 
1.0 
21 .0 
13.0 
8.0 
7.0 
9.0 

7.0 


16.0 
11. 0 
19.0 

17.0 
13.0 
16.0 
15.0 
21.0 
18. 0 
21 .0 
22.0 
21.0 
20.0 
28.0 
14.0 

9.0 


.973 
.753 
1.461 

1.036 
.818 
.974 
1.240 
1.420 
1.236 
1.568 
1.647 
1.571 
1.572 
2.189 
1.091 

.776 


15.611 
12.361 
13.090 

11.493 
10.257 
13.444 
15.451 

8.632 
14.535 
12.049 
13.785 
15.167 
16.264 
12.438 

9.319 

9.972 


15.7 

12.5 
13.136 

11. S 
10.125 
13.324 
15.318 

8.688 
15.1 
12.167 
13.853 
16.346 
16.125 
12.10 

9.5 

10.543 


15.0 
14.0 

12.0 

10.0 
8.0 
13.0 
12.0 
12.0 
18.0 
12.0 
14.0 
14.0 
14.0 
11.0 
9.0 

12.0 


21.0 
19.0 
21.0 

22.0 
21.0 
21.0 

19.0 
28.0 
25 .0 
25.0 
24.0 
27.0 
28.0 
20.0 

15.0 


.333 
.319 
.398 

.426 
.392 
.341 
.446 
.359 
.503 
.446 
.398 
.383 
.421 
.665 
.434 

.249 
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l^U 3 

S«tf Concept^ ami PtfiOMlity SclMduU^ Variables of 
the 1978-79 VocatloMi TNchtn Mm TcmlMUd Or 
Btfore DKMter. 1978 and Tlwst Mio Utm Still T«ach1ii8 





TtnifMteii Tuchirs 

fM.171 


Continuing Ti 
{»<-!44l 


lachers 




Mean 


Median 


Mode 


Raiwe 


Standard 

Error 




Median 


Mode 




Standard 

Error 












^Ta<wcssee Self Concept Scale 








1 1 v* i li a w f 9iM 


34. 235' ■ 


33.667 


34.0 


23.0 


1.542 


34.056 


33.722 


32.0 


3Q.0 


.461 


1 " r 


1.102 


1.127 


1.130 


.90 


.061 


1.110 


1.035 


1.0 
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Potftnt* A Indicators of the Successful Newly Employed, 
Non-Professibnally Trained Vocational Teacher 



Tennessee Self Concept Scale 

a. T - F 

b. Net Conflict 

c. Behavior 

d. Moral -Ethical Self 

e. Distribution Score 3 

f. Defensive Positive Self 

Edwards Personal Preference Schedule 

I 

a. Achievment 

b. Exhibition 

c . Autonony 

d. Intraception 

e . Succorance 

f. Dominance 

g. Nurturance 

h. Aggression 
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APPENDIX E 

Topics covered and their Frequency of use or encounter 
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1 10 RilaM Clau liifor«at10R 

2 10 LateratOfy litfomatim 

3 Usa An Occupational Analyili 

4 10 Co^Unclas To Si Taught 

I 10 AV MatiHals 
$ Uso AV MitaHals 

7 Spfcffy ^rogran GmU 

5 Sptclfy LassoR Objactlvts 

9 Otvalop Tast Itoan for Each Objtctlvt 

10 Prtpart UfiOd Plans 

II Ttach Safaty Information 

12 ' Oavalop Qutstlons To S« Asktd 

13 Prapara Job Shaats 

14 Prapara Info r«at Ion Shtats 

15 Praparo Asslgnaant Shaats 
IS frapara Oparatlon Shaats 
17 Hotlvata Studants 

IS Prasant Lactuns 

19 Prasant Illustratlva Talks 

20 Utillza Quastloning Tachnlquas 

21 Utilize Snail Group Instruction 

22 Utillsa ImSlvlduallzad Instruction 

23 0«iBonftratft Skills 

24 UtlHza PrpOla«a Solving Tachnlquas 
85. 'Ut11l2a Sahavlor Kinaga®«it Tachniqua 
.2^ UtfUia D1$c1plti?a Tachnlqua 

27 Invantory Systams 

28 10 Hazardous Conditions 

29 Parsonnal Organization Charts 

30 Prognass Charts 

31 Clatsroodi Record Kaaping 

32 Filing Systams 

33 Tool Katarlal Control Techniques 

34 Classrwsa/Laboratory Safaty-'Program 

35 Accldant Saports 

36 Safety Apparel and Daviccs 

37 Eya Protactlon 

38 Ttachar Liability 

39 Parformanca Test Construction 

40 Ohio Vocationil Association 

41 Student Skipping Classes 

42 Student Absantaaism 

43 Student Tardiness 

44 Student Use wf Alcohol 

45 Student Use of Drugs 

46 Student Use of Tobacco 

47 Student Sleeping In Class 

48 Student Usa of Sad Language 

49 The Poor Reader 

50 Uck Hath Skills 

51 Lack of Writing Skills 

52 ^fedically Related Problems 
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A CiMfMrisoii i^tmm fUipondftiits * tarciptlons of Mhtti»r i To^ic Wis 

in Urn Prisirviet ProgrMS of Instructlofi And Th«1r Frt<)(i«?Ky of 
Ust/EfKOtfitir during 7H«1r Fint Thrto ^nths of TMcHfng by h^rm 
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TeicH Safety Informitlon 

Develop Questions To Be Asked 
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Prepare Assl^neent Sl^eets 

Prepare Operetiw Sheets 

Motivate $tu(ients 

Present Lectures 

Present Illustrative Talks 
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Utilize Small Group Instruction 

Utilize Individualized Instruction 

Dtfnonstrate Skills 
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ID Hazardous Conditions 
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Tool/Material Control Techniques 

C' room/ Laboratory Safety Program 

Accident Reports 

Safety Apparel and Devices 

Eye Protection 
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Perfomance Test Construction 

Ohio Vocational Association 

Student Skipping Classes 

Student Absenteeism 

Student Tardiness 

Student U*« of Alcohol 

Student Use of Drugs 

Stu<tent Use of Tobacco 

Student Sliiptng in Class 

Student Use of Bad lanfjuage 

The Poor Reader 

lack Math Skills 

Uck of Wrl*!^ Skills 
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In tta FvvMr¥l» ^roqf9m of Inftmction ftmi TTitIr Frtqutiicy of 
US€/IiiC0Mflt«r During Thtfr Ffnt Thrm Honthi of Teaching by Proqrm 
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No. 



Topie/tncounter 



1 ZD RtUUd CUst InforMtlon 

2 ID Li^ontory InfonMtion 

3 Ust An Occupational Anilysis ^ ^ 

4 ID Coapotanclis To St Taught 

5 ID AV Haurlals 

6 Ust AV NiCtrlili 

7 Sptci fy Pro^raJi Goals 

8 Sptci fy Itsson Objtctlvts 

9 Dtvtlop Ttst Itiiis for Each Qbjcctlvt 

10 Prnp^m Ltsson Plans 

11 Tttch Saftty Infonnatlon 

12 Dtvtlop Qutstlons To Bt Asktd 

13 Prtpart Joi> SHttts 

U Prfpart Infonwtlon Shttts 

15 Prtpart Asslgrmnt Shttts 

16 Prtpart Optratton Shttts 

17 «ot1vatt Studtnts 
IS Prtstnt Ltctunes 

19 Pntstnt Illustratlvt Talks 

20 Utnizt Qutstlwilng Ttchnlquts 

21 Utnizt Small Group Instruction 

22 Utnizt Individual Iztd Instruction 

23 Dtflunstritt Skills 

24 Utnizt ProPlt« Solving Ttchn^uts 
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26 Utnizt Disclplint Ttchnlquts 

27 Invtntory Systtms 

23 ID Hazardous Conditions 

29. Ptrsonntl Organization Charts 

30 Progrtss Charts 

31 Classroom Rtcord ^taping 

32 Fning Systtms 

33 Tool Mattrlal Control Tec^^mquts 

34 CI «ss room/Laboratory Safety Program 
^ Accldtnt Rtports 

36 Saftty Appartl and Dtvlcts 

37 Eyt Prottctlon 

33 Ttachtr Llaonity 

39 Ptrfortnanct Ttst Construction 

40 Ohio Vocational Association 

41 Studtnt Skipping Classts 

42 Studtnt A^stntetlsm 

43 Studtnt Tardintss 

44 Studtnt Ust of Alcohol 

45 Student Ust of Drugs 
4S Student Ust of Tobacco 

47 Student Sleeping in Class 

48 Studtnt Use of Sad Language 

49 Tht Poor Rtadtr 

50 Lack Math Skills 

51 Lack of irfriting Skills 

52 Mtdically Related Problem 
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A CoipAHftOii IttMtn Rtf pondtnts' Nrctptlons of WHtt^tr « Topic Wis 

'In thi FriMrvl^ Progress of Instruction ind Thtir Fr»quoncy of 
Usi/EncouRtsr [hiring Thtir First ThPtt ?lcmths of Tuchlng by Progrw 



1 



No, 



Toplc/oncoiinttr 




1 10 IUlit«<; Class Iiifomitlon 

2 10 UtK}fitQf7 Infomttlon 

3 Usi An Occupational Analysis ' ^ 

4 ID CMpttanclts To So Taught 

5 10 AV HauHals 

6 Ust AV Katarlals 

7 Sptcify Progris Goals 

8 Sptcify Ltsson C^jtctlvts 

9 Otvtlop Ttst Ittiis for Each O&Jectlvt 

10 Prtpart Ltsson Plans 

11 Ttacn Sa^ty Inforssatlon 

12 Otvtlop Qutstlons K Bt Asktd 

13 Frt pa re Job Sht«ts 
U ' Frtpart Infonnatlon SKttts 

15 Pnipart Asstgnwtnt Shttts 

16 Prt^^m Optratlon Shttts 

17 Motivatt Studtnti 

18 Prtstnt Ltcturts 

19 . Prtstnt Illustratlvt Talks 

20 Utilirt Questioning TtchnlqucS 

21 Utilize Snail Group Instructlqn 

22 Utilize Individualized Instruction 

23 Qffnonstratt Skills 

24 Utilize Problem Solving Ttchniquis 

25 Utillzt Behavior Management Ttchnlques 
25 Utillzt Discipline Ttchniques 
27 Inventory Systems 
23 ID Hazardous Conditions 

29 Ptrsonnel Drganizatlon Charts 

30 Progrtss Charts 

31 Classroom Record iCeepIng 

32 Filing Systems 

33 Tool Material Control Techniques 

34 Classpooo/Laboratory Safety Program 

35 Accident Reports 

36 Safety Apparel and Devices 

37 Eye Protection 

38 Ttacher liability 

39 Psrfonnance Test Construction 

40 Ohio Vocational Association 

41 Student Skipping Classes 

42 Student Absenteeism 

43 Student Tardiness 

44 Student Use of Alcortol 

45 Student Use of Drugs 

46 Student Use of ToOacco 

47 Student Sltep.n^ In Class 

48 Student Use of Bad Language 

49 The Poor Reader 

50 Lack Hath Skills 

51 lack of Writing Skills 

52 f»i^ii>c4^1^''Rt1at«d Problems 



ERLC 



1. K: 



E^'ER 2. W 3. A FEW TIMES 4. ..'EEKIY 5. O^ILV 

V, 



61 



47 
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Comments by Teachers 
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CanNrlMns of PM^MMd TMchir Xtsponsts to 



flO. 



QUCSTIONS/RESmSES 



QU£STIOll: iiHAC Has you thi «eit {lUisurt u § 



•Pitching stunts ^vclop ntw skllli ind bmlt^^c 



-ftotlvating studtnts to Itim 



•Working i«fth students 



:/ttch1ng studtfits ixcfll 



PEHCENTAOE 

24 Si 

n M I I 11 I M f ! I I M If ( 
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OUESTION: Wh4t h*s ^en your gristtst dis«ppointn«nt <s 
a vocational ctacher? 



'Lo\i studant attltudtt 



•Rtaching tht slow Ivarrier 

•Students who cannot rtad nor \*rite 
'Lack of tools, materials and supplies 



'Motfting at this timt 



"Lack of student Interest or responsiveness 



•Student use drugs and/sr dlconal 
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ntuH t CGoii*t) 



CflflpAHsonf of NfipHrtitd TfftcNf tef poRMi to 



2« 



qM£STIOItS/R£S{NliS£$ 



taor scltobi AditnlsmtioA ind low ttachtr mortl 



H\mt%r of txtri dutlts which rtsulU In tht l«ck 
of prtp«rit1on t1«t 




3. 



guESTXOfI: Hon cou14 tht four-witk pr«-itrv1ct prog^w 
of instruction bt 1«prov«d? 



y«11 orginlzid as Is 



Increiift tht wxKint of instruction on dlscipllnt 
and/or ^chivlor rainagtmcrtt 



More ind t)«tt«r or^«n1z«d small group stssions 



Mort infortn»t1on on grading procedures 



Mor« Infor^tlon and/or practice on using different 
instructlondl strategits and support nvaterials 



Hor« Infonnatlon on lesson planning and develop*T*nt 



Too long reduce to tvio x^e*ts 



Spend less t^'me on the course of study 
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quESTiots/usraacs 



9f fnisnittldn V« f'^rov^d (con e)? 



•Provide quilffici taAChcr cJucaCQfi 



.3rginlz« Che eocil progran 



{fififiiififififiiflni" MMil 
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QUESTION: coul^ C^is 3i-wsskW tMChtr sJucatton 



• rave the CMC^!«r «duc«corf t« ^oflclv* 



.SpfnJ «^ ItAs: QHt hO*ir with m« 
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nut 2 (M't) 



CwurftOAt of P^r^ru9^ Ttichtr tat^MAMt tA 



TO. 



qUESTIQNS/KSFOHSES 



5. 



QUESTION: How comiU tUt tMtchtr idueitlort 



, { titv« not s««i My c«««h«r •^ueitor «« of cHtt 



tillftlftg you wfsh y^f Job? 



6. 



.Of UctU «ffiit«nc« 



,H« It n«v«r «v«n«bl« 



.Helpful Mhgn hU slm« p«rmlcf 



.H«lpfu1, but he needs hu^n releelon skills 



QUESTION: (f you h«4 CO do ic over e^etn, Mculd you 
beco^ e vocetlonei ceecher? 
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, t '.If noc r««| 1 y fture 
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Qytstlenf biy Prwm 



Tb* cfiwuct with stud«ncf 



Th€ jQt It vsry rawardjng 
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(^ESTfON: ComMnei 



lo»uffic!«n: tlmm to do th« n«Ci»i«rv 



!l too low fof th« •mount of work rtQulr^d 



U« natd « h««! th 't«*ch«r •<3uc«esr 
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APPENDIX G 
Evaluations of Teachers By; 
Supervisors 
Teacher Educators 
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Co^MHiOftS/if tht TtacJKr tducitor and 
Uoc4i1 Syptrvlsor's Eviluatlons of the Avtrift 
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4 3 2 1 

Superior Exc«llent Average Poop 



12 3 4 

Poor Av«rag« £xcc11tnt Superior 



(1) Pre-Servlce rrogr&m Evaluation 

(2) l^Si^^ftS^S^ Teacher Eclucator 
(3} ■LHIVia Local Supervisor 
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APPENDIX H 

Comments fay Supervisors 
and Teacher Eaucators 
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CtfiMHiQiii of Pirtphm«d Supervisor'^ CouMtits to 
£«l«cti<i QpOA-'tnatd QutstioAS by Progrins 
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QUESTION: art tht stnogthf of tnis ttiChtr? 



qUiSnOf^/RESPMSES 



• Tht U4Chtr knows his su^itct B«tttr wtlK 



• Tht QUtHty of progrtm or^anlzatlcHi 



-Conscientious 



•Ptrsonallty 



QUESTION: What art tht wtaknesses of this teacner? 



•Lack of disclplint 



■Laboratory activities ^nd instruction 



'Resistance to change 



•Lacks enthusiasm and self confidtnce 



'Related classroo^n activities 
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CoMRAriscM of Pift|>hr4S«<l Si^rvlsor's Conmuts ta 
-S«1ftet«4 ClMfMNKkd Qutstlcms by Pro^rm 




2. 



Ql^TIM/ftCSMMSES 



qUESTIOff: tfut irt the wttidtesses of th1$ U^rMr {can't) 



•OrgAftlzInf And pUnning Instructional activltlts 



•Loyil to job iHit licks Humh rtlatlon skills 



'fnttrtst in youth orginizitlon 



■Works on projects related to part-time job 
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CoflpiHiM of Nr^rtittd. TticlKr Educ«tar*$ CoMttnts to 
S«ltctt4 C^*tndt4 Qufstlons by Proqrm 



qyaTiOMS/ftEsraiSES 



!. iQUESTIOfl: »wt *rt th« strin^ths of ttichtr? 



•AttltiKit 



-Concam for th« studant 



•Hl$ ability to organize 



•Conscltntlous 



•Shop organization and management 



2. |QU£STIO«t W^at art tha waaknessas of this ttacher? 



• Writting skills 



• Verbal co^rrxjnt cation skills 



'Attituda 



• O^aniz&tlon 



• hstructional techniques 
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